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 Introduction 
Southern State Community College’s comprehensive site visit for accreditation 

reaffirmation from the Higher Learning Commission took place in November 2015. Notice 
of the HLC Institutional Actions Council (IAC), delivered February 12, 2016, indicated the 
IAC had voted during the February 9, 2016, meeting to continue accreditation with the next 
Assurance Review scheduled for 2019-2020 and the next Reaffirmation of Accreditation 
scheduled for 2025-2026. Contingencies included a monitoring report on credit hours and 
student learning outcomes (Federal Compliance finding) due February 2017, as well as a 
monitoring report on assessment, student retention, persistence, and completion due 
November 2017. In a letter dated May 22, 2017, the Commission acknowledged receipt of 
the report on credit hours and accepted it with continued institutional monitoring.   This 
document fulfills the required monitoring report for assessment, student retention, 
persistence and completion.  

Framing the Team’s Feedback 

Within the “Interim Monitoring” feedback section of the final report, the team noted 
a lack of evidence that curricular changes made as a result of assessment data have 
subsequently improved student learning (Core Component 4.B).  Additionally, in 
subsequent Core Component, 4.C, similar conclusions were made at the institutional level. 
The team suggested that the report address the College’s system of goals, data tracking and 
collection, analysis, interventions for improvements, and metrics for determining which 
interventions were or were not successful, in the area of retention, persistence, and 
completion.    

While the interim monitoring feedback pointed to obvious gaps in systematic 
planning and continuous improvement measures, the evidence commentary within Core 
Component 4.B affirmed the institution’s assessment efforts put forth following concerns 
raised by the 2006 team and subsequently addressed through monitoring in 2009 and 
2010.  To have the plans, timelines, reports, and general structural components of 
assessment acknowledged was encouraging.  Almost serendipitously, the more recent 
feedback substantiated what leaders have instinctively known; the institution must learn to 
“close the loop” on a much broader scale.  Consequently, the recommendation to establish a 
College-wide assessment plan which standardizes expectations, due dates, guidelines, and 
available resources, is right on target with the institution’s evolution in assessment work. 
Consistent with the assertions and recommendations in Core Component 4.B, the feedback 
within 4.C also calls for more systematic, comprehensive planning that uses goals, 
benchmarks, data-collection and analysis as the foundation for interventions in retention, 
persistence, and completion.   

Report Organization 

Given the alignment of the recommendations from both of the Core Components and 
the direction in the 2016 Action Letter received by the Commission, this interim 
monitoring report is combined in a single document yet, leverages the allowance of 
narrative space permitted for each area of focus as outlined in the Commission’s Guidelines 
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for Submitting Interim Reports (2017).  The report is organized in a manner that best 
summarizes the College’s work toward the Commission’s expectations while also 
acknowledging the work still ahead.  It is organized as follows:  

Core Component 4.B | Achievement and Improvement Through Ongoing 
Assessment of Student Learning 

 Demonstrated improvements in student learning stemming from assessment 
 Structurally organizing assessment to help “close the loop” 

Core Component 4.C | Commitment to Educational Improvement Through 
Ongoing Attention to Retention, Persistence, and Completion 

 Addressing the College’s system of goals, data tracking and collection, analysis, and 
interventions for Improvement in the student retention, persistence, and 
completion through a documented plan 

 Evidence of capacity building initiatives 
 Evidence of capacity building investments and emerging practice 

  Much like the College’s approach to previous interim monitoring reports, this report 
reflects a rigorous self-examination and honest appraisal of progress toward the desired 
outcomes.  As is likely intended, the mere process of collecting evidence, analyzing 
progress, and summarizing findings in a written report often reveal both accomplishments 
and areas of continued improvement.  This report isn’t novel in that regard.  Similar to past 
experiences, this exercise has illuminated emerging strengths in continuous improvement 
efforts juxtaposed with the need for broader sharing of goals, better defined methodologies 
for data gathering, and continued refinement in the institution’s ability to aligning 
initiatives into coherent institutional goals.   

Institutional Context 

The Commission’s reaffirmation report was delivered to the institution a few days 
after the Vice President of Academic Affairs, who was the principal lead in the accreditation 
process, host to the review team, and co-lead for assessment, accepted a promotion at a 
neighboring college (Dec. 2015). Shortly after the new Vice President of Academics was 
selected (Mar. 2016), the Assessment Coordinator of more than a decade stepped down 
from his leadership role for personal reasons (Aug. 2016).  A new liaison assumed the role 
on a test basis (Jan. 2017) and opted not to continue after May 2017.  Committee work was 
intermittent during the turnover in the Coordinator’s role and is regaining momentum as 
new leadership is emerging through faculty coordinator roles.  Additionally, the 
Institutional Research position, which will be discussed more fully later in this report was 
hired in late October 2016, and quickly rose to indispensable status for both assessment 
and institutional effectiveness until he accepted a prestigious fellowship just a month prior 
to submitting this interim report (Oct. 2017). 
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As with all personnel shifts, particularly those at the executive level, the transition 
between outgoing and incoming leadership results in, at minimum, momentum 
interference.  This transition is noted not for purposes of pardon but, rather, for context in 
forming reasonable expectations for expediency of change and implementation.  Despite 
numerous personnel obstacles, the institution has remained focused on the suggestions 
and directives of its review team and has capably approached this work with vigor and 
urgency.  Without question, the institution recognizes that systems and processes must be 
structurally sound to sustain the turbulence inherent in higher education leadership 
transitions.  

College Snapshot 

 Southern State Community College is physically located in the southern region of 
Ohio and serves a rural, five county area with a campus in all but one county.  Three of the 
five counties are designated as Appalachian although all share similar economic, 
demographic, and societal characteristics. While each campus has a unique personality, 
appearance, and menu of programming, all campuses are operated through a centralized 
administrative structure, adhering to common policies and practices and sharing academic 
and support services.  Along with the Associate of Arts and Sciences and the transfer 
options, the College offers nearly 30 Associate and Applied Associate Degree Programs as 
well as certificates in different areas of study in business, health sciences, computers, 
engineering, human services, education, agriculture. 

 The period between 2010-2017 the College has experienced dramatic shifts in 
enrollment that have been consistent with the economic climate.  At present, enrollment 
appears to have stabilized with roughly 2700 students. Additionally, with the advent of 
Ohio’s early college option, College Credit Plus, Southern State has experienced a shift in its 
demographic profile with early college students growing faster than any other student 
group.  Internally, the College employs 77 part-time and full-time staff members.  Courses 
are taught by 47 full-time faculty members who are part of an organized union and senate 
and nearly 100 part-time instructors representing various professions.   
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Core Component 4.B | Achievement and Improvement Through Ongoing 

Assessment of Student Learning  
 

The 2015 HLC visiting team noted, “The institution’s dedication to broad 
engagement in assessment processes, annual reporting, and evaluation and improvement 
of assessment processes and methodologies generally reflect good practice.” Additionally, it 
was noted that assessment results are used to make curricular changes.  Missing however, 
was evidence that such changes result in actual improvements to student learning.  It was 
suggested that a College-wide assessment plan begin to standardize expectations, due 
dates, guidelines, and available resources. Also, the review team encouraged broader 
engagement across more than just a few select programs or disciplines.  This section is 
organized to share several examples of promising practice and address the various 
measures the institution is taking to better close the assessment loop.      

Demonstrated Improvements in Student Learning Stemming from Assessment 

 Specific to the review team’s feedback pertaining to assessment of student learning, the 
College is keenly aware of the necessity to broaden our evidence beyond the highlights of a 
few programs.  Upon the review team’s recommendation to make a compelling argument 
that demonstrates broad ownership and commitment by all faculty and evidence that 
curricular or delivery changes resulting from assessment actually impact student learning, 
the acting Assessment Liaison immediately updated the assessment report form to include 
a “Results and Intervention” component.   Additionally, the Liaison began a systematic 
review of all Assessment Reports, dating back to 2010, with particular emphasis where 
change and intervention were occurring but, not explicitly labeled as such. A sample report 
is included in Appendix A.  The results summarized in Table 1 suggest several years of solid 
assessment practice followed by a drop-off in the last several years.  This is consistent with 
the timing of personnel shifts and magnifies the vulnerability in this area.  

 

Table 1| Program/Discipline Assessment Reports and Intervention Identification 

YEAR NUMBER OF REPORTS 
SUBMITTED 

% OF IDENTIFYING 
CHANGE/INTERVENTION 

2010-2011 16 38% 

2011-2012 28 41% 

2012-2013 44 36% 

2013-2014 40 45% 

2014-2015 47 59% 

2015-2016 20 50% 

2016-2017 32 28% 
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 In the program reports that are actively being submitted as part of the 2017-2018 cycle, 
it is clear that the inclusion of “change/intervention” space within the report format is 
inspiring deeper consideration of the assessment cycle as more faculty are citing strategies 
for how they “close the loop.”  For example: 

 In the Health and Physical Recreation Discipline, faculty reported,  
In spring semester 2016, I added a quiz to each chapter in this course because during the 
previous semester, the average post test score was 8.75 (58%). I administered the assessment 
post-test to that section during the last week of the course, and the students’ average score on it 
was 13.4, which is 89%. 
Since students had better success on the post-test using this strategy, I continued this plan 
during the 2016-17 academic year in the fall and spring. The fall semester 2016 class had a 
post-test average score of 11 (73%). Since the spring 2017 average post test score was almost 
identical as spring 2016 (13.46 which is 89.7%), I have concluded that I should continue this 
practice. This same assessment activity will be performed next year to see if requiring quizzes 
along with labs and LearnSmart activities continues to help improve scores (which should 
indicate student learning) on the post test. 
 

 In the Economics Discipline, the faculty member analyzes the way in which his 
outcomes are measured and says,  

The overall weighted average of 54% shows that the students did not meet the 80% 
benchmark and were not able to sufficiently comprehend the Student Learning Outcome.  
Question 1 had an overall weighted average of 93%.  Question 2 was at 54% and Question 3 was 
only at 17%.  After further analysis of the data I found that Question 3 had a deceiving error in 
the graph that was used for the question… I will be reviewing all of the questions for each SLO.”  
 

 The Computer Science Networking program faculty member recognized better 
project performance correlated to specific course content.  He says,  

More time was devoted to the chapter on network services during this assessment.  Students 
made a drastic increase in score since the last time I did an assessment in networking. All but 
three of the sections students scored in the 90 percentile. Next time this course is taught the 
instructor will spend more time on the first three projects to make sure the students have a 
better understanding of switched networks and VLANs. 

These examples, while seemingly basic, reflect the kind of improvement that the 
College would like to see across all programs, disciplines, and within the core learning 
framework.  Reflecting on reports several years back, it is evident that the concept of 
“closing the loop” is more widely understood as faculty are providing richer, more 
meaningful reports of their efforts.  There appears to be a transition away from program or 
course vitality measures such as enrollment and retention and more focused on actual 
elements of student learning.  That said, the College makes no claims of comprehensive 
maturity in this regard.  Rather, the College recognizes these incremental improvements, 
from year to year, as promising practice.  Further, it is understood that expectations in this 
area are higher; calls for greater accountability of student learning are growing louder. To 
assist faculty in developing a more advanced approach to assessment and their use of data 
related to student learning, the College recognizes a continued need for professional 
development in this area.  Such development strategies are addressed in the subsequent 
section.  
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Structurally Organizing Assessment to Help Close the Loop 

Although the College was inspired and affirmed by the review team’s 
acknowledgement of the work that has transpired in the last decade, the College is acutely 
aware of lengths yet to go in order to solidify its efforts and accelerate assessment efforts 
to better demonstrate a commitment to educational achievement and improvement 
through ongoing assessment and student learning. The actions and strategies to build a 
more systemic and sustainable structure for assessment of student learning rests largely 
on solid planning and evaluation mechanisms coupled with a substantial investment of 
personnel time as well as resources for professional development.    

A Documented Assessment Handbook and Increased Accountability 

 In large part, the College’s progress in assessment practices to this point has been a 
result of the critical evaluation stemming from 2010 comprehensive visit.  Since that time, 
the basic framework of assessment planning and reporting has become fairly well-
grounded as programs and disciplines have been routinely assessing outcomes and 
submitting evidence of such.  However, there is much to gain in the next level of assessment 
maturity.  The institution recognizes that reinvigorating existing practice, providing clarity 
in planning and reporting mechanisms holds the most promise for making assessment 
meaningful; using data to improve student learning.  To this end, the College has updated 
the Assessment Handbook (Appendix B) and is actively elevating faculty and 
administrative accountability. While a seemingly simplistic approach, the College 
recognizes that clarity, coupled with accountability, holds the most promise for systemic 
and meaningful assessment of student learning.   

Accountability, the most complex aspect of this strategy, is grounded in an 
organizational structure that explicitly designates responsibility.  Consequently, the new 
accountability framework has constructed assessment responsibilities into the job 
description of faculty division coordinators (Figure 1) and is echoed by mandatory 
involvement and oversight by the Dean of Core Studies and the Dean of Technical Studies.  

An integral part of this framework was and 
will continue to be that of the Institutional 
Researcher.  As mentioned previously, this was a 
role instrumental to the College’s advancement 
with assessment and has already hit a speed 
bump.  Despite this, the College will continue 
moving forward, even in the temporary absence 
of this important role, in advancing assessment 
through an organizational structure that 
supports accountability.    

To complement the heightened calls for 
accountability, the institution has updated the 
Assessment Handbook to include clearer 
descriptions for organization, expanded 
explanations of the assessment cycle, concise 

 Working with the administration, assists 

faculty and departments in the development 

of effective, meaningful, and manageable 

strategies for the assessment of student 

learning, coordinates assessment reporting 

on behalf of the division, and actively 

participates in assessment related 

workshops.  

 Collaborates with faculty within the division 

to create an understanding of how 

assessment informs instruction and guides 

classroom teaching and annually reviews 

student learning outcomes and assessment 

plans within the division. 

 

 Figure 1| Assessment Responsibilities as Described in 
Division Coordinator Job Description 
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timelines, and specific plan and report templates.  The Handbook, while a simplistic 
document, represents an approach toward building a more systemic assessment program.  
Next steps will include enhancing the Handbook to provide a more comprehensive 
planning narrative for Core Learning as well as a more robust institution-wide reporting 
mechanism.   

 

Participation in HLC Assessment Academy  

       Undeniably, the momentum around assessment has been too often compromised by 
inconsistency in leadership and, regrettably, this is still a current reality.  As noted in the 
introductory portion of this report, the College recognizes that it must establish more solid 
and sustainable practices that are less susceptible to personnel shifts. This, in part, can be 
accomplished by engaging and developing more leaders for assessment.  To this end, the 
College is committed to a bold strategy for professional development.   

Part of this strategy rested on successfully onboarding an institutional researcher.  
This position, noted as part of the comprehensive argument in 2015 and praised by the 
review team, was brought to fruition in October 2016 with the hiring of a bright and 
talented researcher eager to make a mark in assessment work.  While a “people-
dependent” effort on the surface, the position was charged with capacity building 
responsibilities that emphasized broader assessment engagement across the institution 
and a more structured approach to data-informed decision making. In large part, the 
College was well on track with this goal and was poised for further acceleration through a 
substantial investment in professional development.  This investment, while temporarily 
stalled due to the unexpected departure of the institutional researcher, the principal 
assessment lead, included participation in the HLC Assessment Academy as early as Spring 
2018.   

Well-known for assisting institutions in defining, developing, and implementing 
large-scale, comprehensive improvement strategies, the College believed and continues to 
see participation in the Academy as a necessary intervention and means of accelerating 
practices on campus.  Specifically, the College aims to leverage Academy participation to:   

1. Strengthen our Core Outcome Assessment planning and implementation. 
2. Build capacity for articulating meaningful and measurable outcomes. 
3. Enhance the institution’s ability to align metrics and use data to improve student 

learning. 
4. Develop assessment experts who can share their knowledge to promote campus-

wide engagement for assessment of student learning.  

While these goals are still part of the College’s priorities, the institution needs time 
to realign personnel to effectively leverage the opportunity possible through Academy 
participation.  The institutional research position will be reposted in January 2018 and the 
College is hopeful to have the position filled in first quarter 2018. Pending acceptance, the 
College will apply to the Commission for the Fall 2018 Cohort.  
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Upgrade to Learning Management System (LMS) Supporting Assessment 

 Another promising development in regard to better assessing student learning is the 
adoption of a new LMS with improved outcome tracking features. The College is actively 
transitioning away from Blackboard to Canvas as the recognized LMS and will pilot the 
system beginning Spring 2018 with full implementation slated for Summer 2018.  A feature 
unique to Canvas includes an assessment feature that allows instructors to align quiz 
questions with course learning outcomes as well as global general education outcomes.  
This is a new feature and although it will be limited to course sections using the Canvas 
platform, the College is eager to explore how this feature can add value to the broader 
assessment conversation.  As with all assessment efforts, the real value will only be realized 
by the extent to which faculty use the data to impact student learning outcomes.  

  

Core Component 4.C | Commitment to Education Improvement Through 

Ongoing Attention to Retention, Persistence, and Completion   

The 2015 comprehensive report submitted by the College suggested a heavy reliance on 
episodic efforts to address retention, persistence, and completion.  In fact, the approved 
HLC Quality Initiative (2013), grounded in the Campus Completion Plan and IPEDS data 
were the primary sources of evidence used to substantiate the claim of committed 
educational improvement.  While not insignificant efforts, the institution clearly recognizes 
the necessity for a systematic, consistent, and scaled effort toward data-informed 
continuous improvement efforts.  Building on past successes and ambitiously seeking new 
ventures which complement these ends, the College is pleased with the promise held by 
comprehensive planning, institution-wide improvement initiatives, personnel resource 
allocation, and capacity building investments.   

Institutional Effectiveness Plan  

Central to the success of the institution’s effort is a commitment to review and make 
sense of its data.  Considering the exhaustive number of initiatives, priorities, and 
mandates for which the College is responsible, it is clear that there is less of shortage on 
data and more a deficiency in the coordinated use of the data.  This ultimately contributes 
to poor communication about the data which, impedes the realization of institutional 
improvements.  Although this is easier said than done, the College recognizes the 
importance of creating mechanisms to systematically integrate assessment data into 
organizational planning and change efforts and has integrated the communication loop into 
the overall plan.  

In the brief time since the Commission’s review and recommendations, the College has 
taken deliberate efforts to improve the way in which data is captured, used for informed 
decision-making, and generally guides strategic goals and priorities.  The development of 
an Institutional Effectiveness Plan (Appendix C) is taking shape and informed by 
meaningful yet, disparate strategies of the past such as the Campus Completion Plan and 
national data sets coupled with new, data-driven initiatives supported by an institutional 
research function.   
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This plan, although in relative infancy, represents the culmination of the College’s 
prioritization in this area over the past year and strives to integrate assessment of student 
learning, retention, persistence, and completion initiatives into a coherent effectiveness 
model that is embraced across the institution.  Recognizing that there are obvious areas to 
strengthen and expand the plan, the College believes that this document, inclusive of 
planning principles, key performance indicators (KPI’s), benchmark data, and timelines 
represents a major step in building a cohesive, sustainable means of continuous 
improvement.  Although very much a fluid document, the plan articulates KPI’s which will 
contribute to a college scorecard once ratified by the Board of Trustees.  Among the areas 
included are: 

 Student Access 
 Affordability 
 Quality Academic Programs and Services (including Retention, Persistence, and Completion) 

 Institution Viability 
 Student Engagement 
 Student Learning 
 Student Support 

 
For reader convenience, a draft of these KPI’s included in the Effectiveness Plan are duplicated as Appendix D.  

  This integrated plan approach is a new angle for Southern State and represents the 
best opportunity for building continuity and sustainability in measuring effectiveness.  
Further, this strategy promotes an early sense of confidence that the institution’s planning 
processes will be strengthened integrating the various, and sometimes sporadic, efforts 
related to student learning, retention, persistence, and completion.  Although in relative 
infancy, the framework of this plan lends itself well as an integral part of the College’s 
demonstration that it is striving to make the necessary gains in continuous improvement 
and specifically, demonstrating that the College is fulfilling its mission. Further, it broadens 
awareness of retention, persistence, and completion goals among all stakeholders.  Quite 
possibly, as the College continues to make progress in developing and following such a 
plan, this will also prepare the institution for technology enhanced tracking and reporting 
mechanisms in the near future.     

Evidence of Capacity Building Initiatives 

Student Success Leadership Institute 

Among the newer initiatives and perhaps most significant to Southern State’s effort to 
build institutional capacity for continuous improvement is that of the College’s enlistment 
and commitment to Ohio’s Student Success Leadership Institute (SSLI).  A project 
funded by the Bill and Melinda Gates Foundation and the Great Lakes Higher Education 
Guaranty Corporation and executed by the Ohio Association of Community Colleges 
(OACC), the SSLI strives to guide partnering institutions in the following: 

 Implementation of structured pathways reforms 
 Adoption of institutional policies and practices that meet the needs of students 
 Development of a cadre of leaders engaged in transformational change 
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 Stronger campus completion plans 
 Increase in the course completion rate and student success points 

Fundamental to the College’s engagement with the institute is data reporting and 
analysis specific to retention, persistence, and completion. The OACC and the colleges are 
assisted in these efforts by a large team of state and national partners, including the 
Community College Research Center, Jobs for the Future, Public Agenda, the National 
Center for Inquiry & Improvement, the Ohio Department of Higher Education, and the Ohio 
Completion by Design (CbD) cadre. This data, while originating from the SSLI agenda, has 
been timely, relevant, and a great addition to the broader institutional conversation 
relating to retention, persistence, and completion.  In essence, the College has leveraged 
involvement with the SSLI as a means of meeting the Commission’s expectations in regard 
to Core Component 4.C while also heeding the advice to engage with peer networks that 
use evidence-based models for continuous improvement.  Among the various data reports 
that have contributed to the effectiveness measures and evaluation that Southern State has 
adopted in its local Institutional Effectiveness Plan include those supporting early 
momentum, gateway course completion, persistence, and college course completion 
(Appendix D).  

Additionally, as members of the SSLI, the College is afforded technical assistance and 
access to a data coach.  Through this coaching, the College receives expert guidance from 
experienced researchers who understand challenges of being historically under-resourced 
in institutional research and who can offer focused attention to local pressure points.   Most 
recently, the College has been partnered with the Director of Institutional Effectiveness 
from a reputable private four-year college who has extended mentoring services to 
Southern State’s Institutional Research Office, shared best-practice interventions for 
effective program review, and provided solid recommendations for improving the local 
usefulness of the Campus Completion Plan as required by the Ohio Department of Higher 
Education(ODHE).  In fact, as a result of such consultation, the College is actively shaping an 
academic program vitality framework complimentary to Program Review.  

Ohio Campus Completion Plan 

 Launched in 2014 by the ODHE and referenced in the comprehensive accreditation 
argument, the Ohio Campus Completion Plan, as defined in Ohio House Bill 59, provides a 
continuous improvement framework that speaks directly to student persistence and 
completion. Reflecting on the inaugural launch of this plan, the initial direction adopted by 
the College, and the manner in which it was used as evidence in the comprehensive 
reaffirmation report, it is acknowledged that the institution fell short in connecting the 
plan, its strategies, measures, and progress to the interested stakeholders.  That said, the 
institution did not abandon the Plan as a form of evidence rather, it continues refine and 
improve to leverage this mandate. The Completion Plan, although continually evolving, is a 
critical component of developing a more cohesive and relevant means of reaching desired 
retention, persistence, and completion outcomes.   

Since initial implementation, the College has made improvements to the process and 
the plan based on the insights and expertise of an institutional researcher and an 
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experienced data coach.  Required to be updated every two years, the plan was revisited in 
June 2016.  Among the more significant improvements, the Southern State team broadened 
itself to include more stakeholders across the institution to more fully analyze outcomes 
and more broadly define goals for the future.  Including the Registrar, the Success Center 
Director, Tutoring Coordinator, Data Coordinator, and the Institutional Researcher helped 
the team reveal some inherent flaws in the original plan.  For example, several of the 
strategies such as mandatory orientation, increasing the college credit plus agreements 
with K-12 partners, prior learning assessment, and competency based pathways were 
simply ill-conceived strategies that didn’t lend themselves to the kind of outcomes 
consistent with the institution’s broader ambitions related to persistence and completion.   

Although still not firmly rooted as the “persistence and completion guidebook” as 
some might wish to assume, the plan and the exercise of monitoring and refreshing the 
strategies are helping to shape a better document that is more relevant to the overarching 
intent of the mandate.   Through this exercise, the College is making strides toward using 
this plan to introduce strategies that have realistic measures, meaningful outcomes, and 
most importantly, relevancy in the broader retention, persistence, and completion agenda.  
During a mid-year evaluation of several of the data measures, the institution was able to 
review an analysis of orientation, refresher courses, developmental course completion, 
early alerts, and internships. Some early examples of how the College is learning from these 
measurements include the following reports submitted by Student Advising: 

Early Alert System 

Problem: 
Review of usage date for a 2 year/6 semester period 
revealed that prominent use of system was by 
faculty teaching online courses. The majority of the 
students receiving alerts were students not logging 
into their class (attendance) and students failing to 
understand the logistics of the learning platform. 
Most of these students had also not participated in 
the strategies workshop for success in online 
courses.   

Outcome: 
Advisors communicate and register first time online 
use students into strategies 
workshop.   Conversations with students about 
learning styles, time commitments, and technology 
access at the point of course registration have 
helped to clarify the rigor and the expectations 
associated with online learning.  

 

Refresher Courses /Test Prep Workshops 

Problem: 
Students who were not successful in a subject area 
in the first attempt of placement assessments are 
able to participate in a 2-3 hour tutor session for 
review/refresher of the subject area.  The 

effectiveness of this service was evaluated.   

Outcome: 
Students who had never learned the content or had 
a history of low performance in the subject did not 
benefit from the services. Students who had a 
successful history, regardless of the length of time, 
were able to move up to the level they had last 
learned.  Delivery method of one 2-3 hour session 
works for few and primarily in writing but math 
related prep was more successful provided in 2-3 

short sessions for retention.   
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While the College is using the Campus Completion Plan more effectively than in 
years past, it continues to rely heavily on consultative services of the data coach.  
Ultimately, the aim for this compliance measure is to build continuity and alignment with 
institutional strategic goals, guided pathway efforts and key performance metrics.  

Evidence of Capacity Building Investments and Emerging Practice 

 The College recognizes the necessity to continue strengthening its capacity to better 
demonstrate commitment to improvement across the institution as described in the 
Commission’s Core Component.  Consequently, it also acknowledges that such capacity 
building must be deliberate and can be complimented by external accountability controls, 
investments in innovative and experienced consulting relationships, and generally 
promoting promising practices.  Within this section, there are several examples of such 
activity that the College deems important and relevant to continuous improvement.  These 
examples, similar to examples in other parts of this report, are not considered the end-all 
solution but, rather, examples that suggest responsiveness to the Commission’s 
expectations.   

Financial Investment in Institutional Research 

Considered a priority area in the 2015 comprehensive evaluation materials, 
Southern State was pleased to advance long-held plans to hire a Director of Institutional 
Research.  This position was confirmed in late summer 2016 and the position was filled in 
October 2016.  This position is referenced in past tense due to the sudden, unexpected 
departure (October 2017) of this professional as noted in the 4.B narrative.  Despite this 
departure, the introduction of this role was undeniably a value-added investment and one 
the institution will continue. While this particular researcher is already sorely missed, the 
College will regroup and launch a new search in early 2018.    

Even in the brief year while serving the institution, the researcher helped the 
institution make better use of its data, organize small-scale data analysis projects, and 
generally serve to expand the institution’s ability to think critically about goals, outcomes, 
and measures.  In addition to the contributions previously identified with the Campus 
Completion Plan and the alignment with the SSLI Data Coach, this professional contributed 
to a variety of ad hoc reports that ultimately helped shape the direction of the Institutional 
Effectiveness Plan and the variety of measures it includes. Additionally, the presence of this 
resource on campus was helpful to various College committees particularly, Program 
Review as well as helping various individuals shape inquiries for data-informed decisions.  
Among several examples include non-success/grade distribution, tuition analysis, specialty 
tech program reviews, program completion analysis, inquiry analysis, graduate survey 
dashboard, program need analysis, and a book fee analysis.    

 

Membership in the Voluntary Framework of Accountability 

 In late 2015 the College joined the Voluntary Framework for Accountability (VFA) to 
augment the College’s heavy reliance on data from the National Center for Education 
Statistics (NCES) and the Integrated Postsecondary Education Data System (IPEDS).  
Having had a long history of relying almost exclusively on IPEDS reports for institutional 
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data on enrollment, graduation rates, and program completion, membership in VFA 
represented an opportunity to expand the College’s data capacity and do so within a 
framework that encompasses the full scope of the community college mission.    

 The inaugural year of implementation was spent largely trying to get acclimated 
with the VFA structure, purpose, and data collection processes.  Further, few within the 
institution were familiar with the VFA.  Since that time, the College has participated in the 
2015-2016 and 2016-2017 data collection cycles resulting in solid baseline data. 
Admittedly, the first cycle report was not widely reviewed across the institution and this is 
likely due to the lack of integration as part of the broader institutional effectiveness 
measure.   

Although suggested as a means of simplifying and streamlining the work of those 
most concerned about accountability, the College cannot yet claim maturity in harnessing 
the potential of the VFA.  To build the necessary integration, the VFA is embedded in the 
Institutional Effectiveness Plan and will consequently gain more traction and appeal as a 
source of success inquiry and data measurement.  The College is confident that this 
measure will build awareness and the VFA will quickly become an integral informant and 
driver for retention, persistence, and completion inquiry and action.  

Education Advisory Board (EAB) Relationship 

 In July 2017, the College embarked on an important relationship aimed at building 
and strengthening capacity to improve the institution’s capacity for systematic planning, 
continuous improvement, and innovation.  Through a membership in EAB’s Community 
College Executive Forum, Southern State leaders can now leverage access to expert 
consultants, robust literature reviews, in-depth case study research, and timely research 
analysis to better inform leaders, scale institutional improvements, and build sustainability 
across the College.   

 Although early in this relationship, the College has already participated in various 
forums and webinars, activated an admission pain point analysis, and entered into 
agreement to implement EAB’s student success collaborative technology tool, Navigate.  
This has been a fast-track relationship as the College acutely recognizes this investment as 
a means of accelerating the various strategic and improvement initiatives underway across 
the institution.  In fact, the Navigate platform, a tool designed exclusively to join data and 
research to support student onboarding and success, is a substantial lift for the institution.  
By design, the platform is designed to reduce attrition, elevate student and workforce 
outcomes, and strengthen college effectiveness.   

Adoption of Key Financial Performance Indicators 

 Key Financial Performance Indicators are clearly more relevant to Core Component 
5, however, the College deemed it important to include the development of such indicators 
as further evidence of its responsiveness to build capacity for data-informed decision 
making.   Currently under review by the Board of Trustees, the College has introduced a 
conceptual draft of Key Financial Indicators (Appendix E) as a measure of accountability 
and self-regulation. Although this concept includes items not directly tied to the items 
germane to a monitoring report on retention, persistence, and completion, the exercise of 
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establishing targets for areas of operational focus, is useful practice in developing similar 
indicators and measures across other areas which is currently underway as part of the 
Institutional Effectiveness Plan and the introduction of KPI’s for academic, student success, 
and other operational indicators.   

Self-Emerging Continuous Improvement Team 

 Beyond the specific capacity building efforts targeting retention, persistence, and 
completion, it is worthwhile to acknowledge the emergence of a grass roots continuous 
improvement team (Summer 2017). In response to a professional development 
opportunity through a local Leadership Center, select staff members participated in Lean 
Six Sigma Training.  Upon completion of their professional development exercise, several 
participants opted to expand their learning by launching a self-organized continuous 
improvement team.  Represented among this group are entry- and mid-level staff members 
from cross-institutional departments. Using the five-step problem solving process called 
DMAIC (Define, Measure, Analyze, Improve, Control), this small group of professionals 
eager to contribute to improvement, have charged themselves with identifying institutional 
issues that fit within their scope of their problem solving model and contributing to the 
greater good of the institution.  The group’s first project, student communication and use of 
email, is wrapping up and they are launching a process efficiency exploration for College 
Credit Plus (Dual Credit). 

 This team is mentioned not as an end-all in terms of demonstrating evidence of an 
all-encompassing improvement committee or initiative but, rather, as a good indication of 
the institution’s growing capacity to do better in demonstrating a genuine commitment to 
educational improvement.  Clearly, the institution is proud of the initiative exhibited by 
these individuals and has been vocal about sharing it across the institution as a means of 
broader engagement in continuous improvement efforts. It will behoove the College’s 
leadership to integrate this team into future institutional effectiveness planning efforts.  

Ohio Strong Start to Finish Initiative 

 An opportunity emerging just prior to submission of this report, Southern State has 
expressed commitment to supporting a Statewide grant proposal, Strong Start to Finish 
(SSF).  This initiative, aimed at improving the percentage of students successfully 
completing gateway math and English courses in their first year of study, is consistent with 
the spirit of this interim monitoring report.  Although only an “intention” at this point, the 
College perceives such work as complimentary to the broader approach to retention, 
persistence, and completion, particularly in the framework of Guided Pathways.  

 If successful in the proposal, Southern State will be actively join other colleges and 
universities in Ohio in a collaborative effort to increase student persistence through the 
scaled co-requisite developmental courses. This supports Ohio’s goal of having 65% of 
working adults with a degree or certificate by 2025.   As part of this collaboration, the 
College will benefit from technical assistance and professional development support but, of 
equal importance will be the accountability to metrics required of all participants.  
Grounded in a specific target goal, the institution can expect to expand its data capacity in a 
manner consistent to the expectations of Core Component 4.C particularly as it relates to 
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the institutions ability to look to sources beyond IPEDS for data collection and analysis.  In 
fact, the HEI data used for this metric provides for a nice comparison against the 
developmental data that is part of the VFA.  

 The letter of support for SSF was submitted to the Chancellor in early November 
along with the accompanying goals related to overall completion rates along with equity 
components specific to persons of color, students ages 25 and older, and Pell-eligible 
students.  If funded, the initiative will launch March 2018.   

Online Accounting Longitudinal Study 

 Much like several of the previous examples of promising practice, this study has 
been selected as evidence of an evolving mindset among contributing stakeholders.  This 
self-selected professional exercise aimed at evaluating course retention, was completed as 
part of the faculty evaluation process.  It involved a longitudinal analysis of courses which 
evidence suggests, have high attrition rates.  Further, it introduced an improvement and 
intervention mechanism grounded in evidence-based management.  The mini-research 
project reflected an overall retention increase of 4 percent.   

While this is noted as a single strategy among a single faculty member, it is the kind 
of practice that holds promise.  Even as a single artifact, it can serve as a model for others of 
ways in which individual faculty members can use their teaching space as a platform for 
continuous improvement.  

Participation in Incentivizing Continuous Enrollment  

 A final example of promising practice and continuous improvement is the College’s 
participation in a research project aimed at improving student progress toward a degree by 
incentivizing continuous enrollment through summer.  MDRC, a nationally known 
education and policy research organization, actively sought partners to participate in a 
behavioral science research project aimed at encouraging summer enrollment.  Southern 
State eagerly expressed interest and were selected for the two-year study.   

 Participation in this study involves leveraging insights from the institution and 
behavioral science to shed light on how and why people make the choices that they do and 
to use those insights to enhance programs and policies.  While The details of the study are 
many and will perhaps be more relevant to a discussion about retention once the study is 
complete, this example is mentioned in this space as evidence of ongoing development and 
commitment among the College to expand its capacity for data-informed decision making.  
Participation in the study and interaction among the research team has been nothing short 
of a development exercise in shaping and executing formal research projects.  For those 
who have never had such practice, participation has been helpful in gathering baseline 
data, designing interventions, and measuring progress. In short, the College’s participation 
in this study has been helpful in building broader exposure and subsequent support in the 
important work of continuous quality improvement.  
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Concluding Comments 
 The organization of this monitoring report deliberately blended Core Component 
4.B. and 4.C. in part because the HLC Action Letter addressed the concern as a single report 
but, more significantly, because the overarching issue among both components is the 
same—the College must better demonstrate its ability to use data for continuous 
improvement in assessment of student learning, retention, persistence, and completion; it 
must have a means of knowing what’s working and what’s not.  A common theme 
throughout the review team’s notes was that of leveraging existing practices to bring 
clarity, structure, and stakeholder buy-in to continuous improvement and planning actions.  
Consequently, much of the evidence to this end rests in the adoption and continued 
refinement of a well-documented plans and handbooks coupled with specific examples of 
current evidence alongside efforts that demonstrate promising practice.  The College 
believes it has provided this evidence and is poised to accelerate in its capacity for 
continuous improvement in assessment and effectiveness.   

Renewed emphasis on closing the assessment loop, increased accountability, and a 
well-documented handbook will better align assessment of student learning outcomes with 
broader planning and goal setting endeavors.  With these various components 
synchronized, the College has enhanced its capacity to inform and evaluate change, 
improve programs and processes, and support systemic and sustained assessment.  In 
addition to these measures, the College acknowledges that advanced professional 
development, such as that possible through the HLC Assessment Academy, is essential to 
truly scaling assessment and sustaining culture of assessment.  To this end, the College is 
immediately seeking to backfill the valued role of institutional researcher and will aim to 
apply for the next Academy cohort.   

Without hesitation, the College recognizes that the conclusions of the 2015 review 
team reflect an environment that has mostly benefitted from the hard work required to 
juggle continuous improvement initiatives but, lacks the guiding goals to tie everything 
together or the mechanisms to evaluate progress toward those goals.  The institution has 
been appropriately challenged to truly leverage existing practice and processes to advance 
itself into a more data-informed decision-making, goal-setting, continuous improvement 
driven institution.  Consequently, the introduction of the Institutional Effectiveness Plan 
and draft of key performance indicators represent the means by which the College can 
effectively plan and build institutional sustainability capable of weathering the turbulence 
of academia including personnel shifts, political uncertainty, and tightening financial 
resources.  Much is resting on this plan.   

 Despite its infancy, the College is confident that this documented framework is the 
catalyst for acquiring and generating evidence that it is fulfilling its mission and achieving 
desired outcomes for the various initiatives the College pursues.  Included as examples 
evidence or promising practices, the College believes that the various artifacts included in 
this report such as the SSLI, The Campus Completion Plan, membership in the VFA, and key 
research and consulting investments are integral components of the comprehensive plan.   
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 As the College continues in its endeavors to improve assessment practice and 
support a culture of continuous improvement, it is incumbent on the senior administration 
to:  

1. Engage a broader constituency in planning and evaluation efforts particularly as 
it relates to the continued implementation of key performance indicators, goals, 
and metric development.  

2. Continue investment in institutional research position 

3. Invest in professional development for academic assessment 

4. Consider ways in which technology can expand and further solidify the processes 
associated with data collection, maintenance, and availability. 

Through this level of commitment, the College will be well-positioned to expand its 
evidence repository not only for the sake of compliance but, for achievement toward a bold 
vision to “Be Your First-Choice College.”    
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Appendix A | Program Assessment Intervention Summary 

Program Assessment  
Analysis with Changes/Interventions  

AR 2016 – 2017   

 Of the 48 Program/Disciplines, 32 (66%) submitted an Assessment Report 
 Report not submitted may be due to: Not in Cycle, No Full-Time Guidance, Program Under 

Review/Development, Course Cancelled, No Graduates 
 Of 32 reports submitted, 9 (28 %) identified 

Changes/Interventions; the others indicated Criteria Met. 
 Note: Program/Disciplines may submit more than one report. 

Program/Discipline Report Analysis Change/Intervention 
HSSR CG Students are required to submit weekly logs of 

their activities at practicum site. The logs 
contain documentation that students were 
participating and insures participation at a 
level that will increase professionalism and job 
placement after graduation. 

No changes necessary 

Medical Assisting 
1111 

JC Goal: 70% of assess students will achieve a 
minimum pass-rate of 80%; competency rate 
85% 
Outcome: 100% received 85% 

Criterion met; no 
changes 

Phlebotomy 
Technician 429B 
ALTH 1101 

JC Goal:  70% of students will achieve the required 
minimum pass rate of 85% 
Outcome: 100 % met 

Criterion met; no 
changes 

Pharmacy Technician 
492C 
ALTH 1121 

JC Goal: 70% of assessed students will achieve the 
required pass rate of 80% on math conversion 
exam 
Outcome: 100% met 

Criterion met; no 
changes 

Medical Transcription 
492A 
MAST 1101 

JC Goal:  70% of assessed students will achieve the 
required minimum pass rate of 85% 
Outcome: 100 % met 

Criterion met; no 
changes 

Medical Billing & 
Coding Specialist 
492D 
MAST 2219 

JC Goal: 70% of assessed students will achieve 
required minimum pass rate of 85% 
Outcome: 100% 

Criterion met; no 
changes 

Economics – Macro 
2206 

JT Goal: 80% will answer embedded questions 
correctly. 
Outcome: 54% 

Criterion not met; 
changes: 
Review questions; 
apply material to real-
world context 

Economics – Micro 
2205 

JT Goal: 80% will answer embedded questions 
correctly 
Outcome: 60% 

Criterion not met; 
changes: 
Review questions; 
apply material to real-
world context 

Thea –  
1101 Acting 
1104 Technical 
Practicum 
2204 Advanced 
Theatre Practicum 

RA Goal: 75% of students will earn an 80 or above 
on exam 
Outcome: 100% met 

Criterion met; no 
changes 
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Thea – 1121 
Introduction to 
Theatre 

RA Goal: 75% of students will earn an 80 or above 
on exam 
Outcome: 69% met 

Criterion not met; 
changes: 
Test administered 
online. After reviewing 
exam and speaking to 
student, it was 
determined time may 
have been an issue. 
Allocated time will be 
increased from 60 to 
75 minutes. 

460C – Computer 
Aided Design 

JB Goal: 70% of students will achieve a score of 
750 points or more for final grade 
Outcome: 90.5 % met 

Criterion met; no 
changes. 
Analysis: work 
schedules and time 
management seemed 
to be key factors for 
the 9.5% not meeting 
criterion. 

470A – Electro-
Mechanical 
Engineering 

JB Goal: 70% of students will achieve a score of 
750 points or more for final grade 
Outcome: 90.5 % met 

Criterion met; no 
changes. 
Analysis: work 
schedules and time 
management seemed 
to be key factors for 
the 9.5% not meeting 
criterion. 

429D – Accounting 
Major 

GM     
TM     

Goal: students will score 70% or higher  
Outcome: Part A – 60.67% 
                   Part B – 76.4% 

Criterion Part A not 
met; changes: 
Greater emphasis will 
be placed on how 
material is introduced 
and built upon from 
one class to another 
with the use of 
curriculum maps 
Criterion Part B met; 
no changes 

1107 - Philosophy JW Goal: 60% of students measured should achieve 
a score of 21 or higher 
Outcome: 65% 

Criterion met; change: 
Encourage more 
individual writing 
assignments 

English - 1102 AR Goal: 70% of the final research papers assessed 
should achieve a rubric score of 2 or higher 
Outcome: 80% 

Criterion met; no 
changes 

Music Appreciation -  
10-4 
Intro to the Arts 20-2 
Intro to the Arts 28-22 
Intro to the Arts 18-7 
Art History – 3-0 

BS Goal:  
Outcome:  

 

Biol 1101  
1102 
1125 

KS Goal: Average class score on embedded 
questions will be 70% or higher 
Outcome: Met; Range 75 – 85% 

Criterion met; no 
changes 
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Cybr 1101 – Database 
Security 

JM Goal: Each embedded question will be 
answered successfully by 70% of students. 
Outcome: 71% 

Criterion met; change: 
More time and test 
questions will be 
dedicated to the 
section to make sure 
the assessment criteria 
continue to be 
achieved. 

Cybr 1115 – 
Introduction to 
Computer Forensics 
and Cyber Crime 

JM Goal: 70% of students will be able to respond 
correctly to the embedded questions 
Outcome: 70%  

Criterion met; change: 
More time and test 
questions will be 
dedicated to the 
section to make sure 
the assessment criteria 
continue to be 
achieved. 

Agriculture 
Production  
1107, 2322 

TS Goal:  
Outcome: Met with range of 83 - 85%  

Criterion met; no 
changes 

Agriculture Certificate 
441A 
1114  

TS Goal: 
Outcome: Met at 75% 

Criterion met; no 
changes 

Pharmacy Tech ALTH 
1121 C01 

JC Goal:  80% passing; 85% competency 
Outcome: 100% earned 85% 

Criterion exceeded; no 
changes 

Respiratory Care 
 

CC Goals: 
1. Students will earn a 3 or higher on 

five-point Likert scale 
2. 80% of students will pass the TMC SAE 

in order to graduate. 
3. Graduates will earn an overall rating of 

Good or better on the employer 
survey. 

4. Graduates will earn a score of 3 or 
above on a five-point Likert scale on 
III. 

Outcome:  
1. Met 100% 
2. Not met. 56% first attempt; 75% 

second. 
3. Met 100% 
4. Met 100% 

Criteria met for three of 
four; changes: 
Criterion will be 
reviewed. 
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Appendix B | Assessment Handbook
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Appendix C | Institutional Effectiveness Plan  
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Appendix D | Southern State Key Performance Indicators (Draft) 

 
Student Access 

Mission Element:  Accessibility 

Strategic Emphasis: Be Your First-Choice College 
 

Performance Measure Data Source/Report Crosswalk Baseline 
Fall 2016 

Target  Results 
2017-2018 

Enrollment Access IPEDS Customized Report 3246 3246 (2017) Available Spring 
2018 

- Gender Diversity Student Body Profile  63%F/37%M 50%F/50%M  
(5-Year + Target) 

Available Spring 
2018 

- Ethnic Diversity IPEDS Customized Report 93% White Representative 
of surrounding 
demographic 
profile 

Available Spring 
2018 

- Location Student Body Profile Measurement under review 

- Age Distribution Student Body Profile Measurement under review 

 
 
 
Affordability 
Mission Element:  Affordability 

Strategic Emphasis: Be Your Best Investment 
 

Performance Measure Data Source/Report Crosswalk Baseline 2015-
2016 

Target (Annual) Results 
2017-2018 

Average Net Price IPEDS Figure 5 $6772 Within $200 of 
comparison 
group median 

 

Average Tuition (Ohio) IPEDS Customized Report 
(Figure 8) 

$4352 Within $200 of 
Ohio 
comparison 
group 

 

Financial Aid IPEDS Customized Report 
(Figure 11) 

Measurement under review 
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Quality Academic Programs and Services 
Mission Element:  High-Quality 

Strategic Emphasis: Advancing Student Success 
 

Performance Measure Data Source/Report Crosswalk Baseline  
2015-2016 

Goal (Annual) Results 
2017-2018 

Student Retention     

- First to Second Year IPEDS Fall Enrollment Survey 52% overall 
62% FT; 35% PT 

Under Review Available April 
2018 

- Developmental SSLI | ODHE Progress and 
Completion Report 

 
Under review 

- CCP Retention Student Body Profile – CCP 
graduates continuing 

9% 12% Available 
October 2018 

- Two Year Cohort VFA  Two-Year Progress 
Measure 

58% 
Completed, 
Transferred, or 
Still Enrolled 

Under Review Available 
September 2018 

- Six Year Cohort VFA Six-Year Progress Measure 51% 
Completed, 
Transferred, or 
Still Enrolled 

Under Review Available 
September 2018 

Student Persistence     

- First-year 
progression 

VFA – Two-Year Progress 
Measure 

79% 80% Available 
September 2018 

- Dev. Progression 
(Math) 

VFA – Developmental Math 38% Became 
College 
Ready;27% 
Completed 
College-Level 
Math Course 

Under Review Available 
September 2018 

- Dev. Progression 
(English) 

VFA – Developmental English 44% Became 
College Ready; 
33% Completed 
College-Level 
English Course 

Under Review Available 
September 2018 

- Fall to Spring VFA Two-Year Progress 
Measure 

67% 70% Available 
September 2018 

Student Completion     

- Graduation Rate IPEDS Graduation Rate Survey 21% 23% Available April 
2018 

- Associate Degree VFA Six-Year Outcomes 21% 22% Available 
September 2018 

- Certificate VFA Six-Year Outcomes 5% 6% Available 
September 2018 

- Transfer Outcomes VFA Six-Year Outcomes or 
IPEDS Graduation Rate 

VFA 24% 
IPEDS 19% 

VFA  25% 
IPEDS 20% 

Available 
September 2018 
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Institution Viability 

Mission Element:  Affordable and High Quality 

Strategic Emphasis: Be Your Best Investment 
 

Performance Measure Data Source/Report Crosswalk Baseline 
2015-2016 

Goal (3-Year) Results 
2017-2018 

Senate Bill 6 
Composite Score 

ODHE 2.6 3.0 2.8 

- Viability Ratio ODHE 0.400 1.000 0.412 

- Primary Reserve 
Ratio 

ODHE 0.250 0.500 0.287 

- Net Income Ratio ODHE 0.000 0.050 -0.031 

HLC  Financial 
Indicators 

Self-reported: HLC Institutional 
Update 

 1.1-10 .2 

 
 
 
 
Student Engagement 

Mission Element:  High-Quality 

Strategic Emphasis: Dynamic and Flexible Organization 
Advance Student Success 
 

Performance Measure Data Source/Report Crosswalk Baseline 
2016 

Goal (2-Year) Results 
2017-2018 

Active and 
Collaborative Learning 

CCSSE 50.1% 59.6% Available Summer 
2018 

Student Effort CCSSE 51.3% 57.9% Available Summer 
2018 

Student-Faculty 
Interaction 

CCSSE 50.9% 59% Available Summer 
2018 

Support for Learners CCSSE 47.5% 59.8% Available Summer 
2018 

Academic Challenge CCSSE 55.0% 56.9% Available Summer 
2018 
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Student Learning 
Mission Element:  High-Quality 

Strategic Emphasis: Student Success 
 

Performance Measure Data Source/Report Crosswalk Baseline Goal Results 
2017-2018 

Assessment of Student 
Learning 

    

- Program and 
Discipline Plans and 
Reports 

Data and metrics under review 

- Core Learning 
Outcomes 

Data and metrics under review 

Core Learning     

Communicate Clearly CCSSE – Customized Questions Pending  Available Summer 
2018 

Solve Problems CCSSE – Customized Questions Pending  Available Summer 
2018 

Think Critically CCSSE – Customized Questions Pending  Available Summer 
2018 

Global Awareness CCSSE – Customized Questions Pending  Available Summer 
2018 

Information Literacy CCSSE – Customized Questions Pending  Available Summer 
2018 

 
 
 
Student Support 

Mission Element:  High-Quality 

Strategic Emphasis: Advance Student Success 
 

Performance Measure Data Source/Report Crosswalk Baseline 
Fall 2015 

Goal (Annual) Results 
2017-2018 

Early Alert Pass Rate Campus Completion Plan 23% 25% 25.64% 

Orientation Campus Completion Plan – 
Attendance among first-time 
students 

71% (Fall 
2016) 

75% Pending 

Tutoring Data and metrics under review 

Advising Data and metrics under review 

Military Services Data and metrics under review 

Disability Services Data and metrics under review 
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Appendix E | SSLI Guided Pathways Key Performance Indicators – Spring 2017 
Report  
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Appendix F | Conceptual Draft of Key Financial Indicators 

 


